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Abstract 

Silence in the English language classroom is a common problem faced by language instructors, especially for 

students in the lower proficiency classes and instructors see language anxiety as one of the main reasons this is 

so. The intervention of educational entertainment or Edutainment in the English Language classroom is 

important to improve the language learning experience of this generation of millennial students. This paper looks 

at Films to provide not only language learning enjoyment but useful input to students of the lowest level English 

course at UUM. In this research, intervention in the form of film viewing and activities related to the films was 

carried out. A class of twenty students from a first level English class weregiven six movies of their choice to 

watch and conduct activities with in addition to the normal course scheme of work.Through film viewing and 

activities, students were exposed to language use in context which is supported by visual and linguistic support 

and storyline. Before and after the intervention, The Personal Report of Communication Apprehension (PRCA-

24) instrument which measures levels of Communication Apprehension was administered. The results of the 

study shows that students indicated lower communication apprehension levelsoverall and within the 

subcategories of group discussion, meetings, interpersonal communication and public speaking. Students’ 

reflections were also positive in nature. The findings of this study concur that language acquisition takes place 

meaningfully through films by providing comprehensible input and that films are an important medium that 

facilitate communication and language learning for this generationof students. 
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1. Introduction 

Many strides have been taken to improve the standard of English at all levels in Malaysia. In 

addressing the issue of the deterioration of the standard of English, Malaysian public universities have 

implemented the new curriculum, which places the development of students' communicative 

competence as one of its main objectives. Nikitina & Furuoka (2012) conducted a study on Malaysian 

undergraduates and found that the inclusion of soft skills as an important aspect to better improve on 

the current Malaysian policy. This has been inherently done because in Malaysia, graduates are said to 
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perform well academically but have poor spoken and written English competence and this becomes a 

stumbling block for them to successfully attain a job or advance in their careers. The levels of 

communicative competence in English is considerably low even though language proficiency and 

communicative skills are competitive factors to be employed (Darmi, R., 2013). In the classroom, 

students often have the tendency to remain silent or shy when they are supposed to participate in 

discussion. This study attempts to address students’ poor oral communicative competence in the 

english language clasroom by focussing on Communication Apprehension (anxiety).   

The students selected are from English for Proficiency I, whereby their MUET test scores are in 

Band 2.  According to the MUET rubrics, these students are limited users of English with very limited 

ability to functon in the language. They have very limited understanding of the English language and 

context. In terms of Communicative ability, they are hardly able to function using English as they lack 

expressiveness, fluency and appropriacy. This often results in communication breakdown. English for 

Profciency I, is a pre-intermediate course which mainly introduces basic communication skills using 

the four modes of speaking, listening, reading and writing. Emphasis is placed on the development of 

oral communication skills of listening and speaking. The language tasks and activities should develop 

students’ interpersonal communication skills. Therefore, upon completion of the course, students of 

English for Proficiency I should be able to express their opinions on issues discussed orally. When 

reading and listening, they should be able to identify main ideas and specific information. They are 

also expected to be able to use approriate grammar and vocabulary in speaking and writing tasks. 

As a language instructor for English for Proficiency I, I have found that students have difficulties in 

communicating with others such as in expressing ideas, thoughts and views when assigned tasks. This 

is more evident during pair-work or group-work. Students find diffculty in using the right words and 

often feel stressed because of their lack of proficiency in English. I also often come across students 

who remain passive or silent. This could be attributed to the anxiety and stress of using a language 

which is not used regularly. Furthermore, students find it a challenge to apply their limited knowledge 

of English in actual classroom discussions. There is a need to look into these problems associated with 

anxiety and communicative ability.  

2. English Language Anxiety (Language Apprehension) 

Exposure to the English language for many Malaysians starts as early as age 6 and 7 since English 

is a subject taught at their respective schools. However, because contact with the language is limited to 

the English Language classroom only, most students' input of the language is insufficient to be used as 

a medium for ordinary communication. So, where everyday life is concerned, the mother tongue is still 

preferred and situations which require the use of English posits much anxiety. 

McCroskey (1984) defined communication apprehension as having a fear of engaging or 

anticipating in communication. When people experience fear in communicating, they tend to withdraw 

themselves from participating in discussions and they also tend to be more reserved when 

communicating. Communication Apprehension is also referred to as stage fright or performance 

anxiety. Wan Zumusni et. al (2010) conducted a study on final year students of Bachelor of Business 

Administration in one of the local universities in Malaysia and found that students who scored 80 

marks and above in the PRCA-24 communication apprehension instrument disliked participating in 

group discussions. They also were reported as being nervous and tensed when speaking with 

unfamiliar people in group discussions.  

One way of reducing communication apprehension among students is through incorporating the 

aspect of edutainment within the classroom setting. Watching movies as part of the learning activities 

could provide immense opportunities for learners to acquire language skills (Alluri, 2018), especially 
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to develop aural and oral skills. The process of watching movies enriches the audio-visual experience 

in which students listen to communication in context. This pedagogical approach provides exposure to 

students to learn the target language implicitly in a fun and meaningful way. Furthermore, watching 

movies need not be confined to classroom hours and students can access the movie at a time that is 

convenient to them (Nath, Mohamad, & Yamat, 2017). By making the language learning classes more 

enjoyable, students would be more interested to learn language and indirectly will reduce their level of 

apprehension in communicating.  

King (2002) suggests that featuring films that relate to real life contexts that students can relate to 

would engage their interest, increase motivation to acquire the language, observe the communication 

events and be immersed in the English language world. 

3. Using Films to Reduce Students’ Level of Anxiety (Communicative Apprehension) in 

the English Language Classroom 

A number of studies had confirmed the advantages on the use of films in the EFL classroom. 

Stempelski (2000); Cross (2011) and Mekheimer (2011) investigated on the use of films in language 

teaching. Aliyev & Albay (2016) developed a study based on Krashen’s input hypothesis, which 

affirms that language is acquired by receiving comprehensible input. Their study showed that “films 

were necessary tools in language learning since they provide language learners meaningful 

comprehensible input.” These researchers agree on the benefits of film in the language learning 

environment. Films are essential materials in a language lesson that “provide more pedagogical 

options and are a rich resource of intrinsically motivating materials for learners” (King, 2002, p.1). 

Khan (2015) considers film a perfect fit to students’ lives since integrating them in language classroom 

are motivating and makes the language learning enjoyable. 

This study, which focuses on the use of films in the classroom is instrumental in engaging students 

to learn English in a more holistic manner. Films make learning fun and meaningful. The use of films 

is ideal and meaningful by exposing everyday situations and the use of appropriate language forms, 

features and structures. Traditionally, films have been associated with entertainment and leisure. Many 

students are willing to pay to watch films. However, films need not be confined to entertaiment but 

can also serve as a useful tool for language learning in a more stress-free or anxiety-ridden 

environment. The potential use of this form of edutainment can be used to enhance the language 

learning experience. Films provide useful input as students are exposed to language use in context 

(Seferoglu, 2008). The situation in which it is used is supported by visual and linguistic support and 

storyline. Characterisation, plot and setting give useful pointers for understanding the words and 

communication in context. Thus, films will be used as a teaching and learning tool to help reduce 

student anxiety in line with the communicational objectives of this course.  

4. Design of the Study 

In this case study, intervention in the form of film viewing and activities related to the films was 

carried out. A mix-method approach was used in order to answer whether film viewing helps to lower 

students’ communication apprehension via quantitave and qualitative data and the interpretations 

derived from integrating the strengths of both sets of  data in presenting a complete comprehension of 

the research problem (Creswell, 2015). McCroskey’s The Personal Report of Communication 

Apprehension (PRCA-24) instrument was administered before and after the intervention to answer to 

what extent the students felt about communicating with others. The PRCA-24 instrument is most 

widely used to measure communication apprehension because it is highly reliable (alpha regularly 

>.90) and has very high predictive validity. This instrument allows researchers to see CA levels within 
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sub-scores on the contexts of public speaking, face-to-face interaction, small groups, and large groups. 

Participants answered the questions in the questionnaire and their responses were analyzed using 

descriptive statistics. To find out about how students felt about the film viewing and the activities 

being carried out, the qualitatative approach was used. Students were informed to keep a reflective 

journal to write about their feelings, thoughts and views about their experience throughout the 

intervention.  

The participants in this case study were a class of twenty undergraduate students from the lowest 

level of english class - English for Proficiency I at Universiti Utara Malaysia. This is a pre- 

intermediate proficiency course which introduces students to basic communication skills in an 

integrated manner, using the four skills of speaking, listening, reading and writing. Emphasis is placed 

on developing oral communication skills and students are expected to practise using English in a wide 

variety of social contexts.  

Data collection was carried out throughout the 14-week semester. Since the intervention was 

conducted out-of-class, a panel consisting of two senior lecturers suggested that students would meet 

every other week. Therefore, students were given six films to watch and conduct activities together 

with in addition to the normal course scheme of work. The criteria set to select the films were based on 

appropriate language used in day-to-day communication. This is in line with the objectives of the 

course. The titles were selected by the students themselves and this motivates them to attend the 

sessions as they were eager to watch the films.  

The study used steps suggested by Seferlogu (2008) for using feature films in the classroom. 

Firstly, there were previewing activities or warming up activities like an explanation about the film 

and its genre. Students were told to write down key vocabulary and expressions which hindered their 

understanding of certain scenes. Next, they were given worksheets which required them to answer 

short questions. After viewing the film comes the movie summaries. Students were asked to write one 

short review for any of the movies they watched. Group work & a role- play came in last. Students 

would sing along to the soundtrack of the films or role-play certain favorite scenes. The students also 

kept a reflective journal to write about their thoughts and views about the films and the activities 

conducted in each session.  

5. Results of Prca-24 

Results of pretest score for this group is as follows: 

 

 
Mean High Low 

Total Score: 83.4 > 104 < 70 

Group: 19.7 > 25 < 13 

Meeting: 23.3 > 26 < 12 

Interpersonal: 24.1 > 27 < 17 

Public: 25.1 > 27 < 17 

 

Total score for pretest is 83.4. This falls under the category of high level of communication 

apprehension as indicated by McCroskey. Within the subcategories of group discussion, meetings, 

interpersonal conversation and public speaking, McCroskey stated that any score above 18 is 

indicative of some degree of apprehension. The range is from low of 6 to high of 30. As seen in the 

pretest, students indicated a mean score of 19.7 for group discussion, 23.3 for meetings, 24.1 for 

interpersonal conversations and 25.5 for public speaking. All scores in these contexts are more than 18 
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which means that apprehension levels in the subcategories of group discussion, meetings, interpersonal 

conversation and public speaking are all high.  

Results of postest score for this group is as follows: 

 
Mean High Low 

Total Score: 60.9 > 74 < 48 

Group: 12.1 > 16 < 10 

Meeting: 16.0 > 20 < 12 

Interpersonal: 15.0 > 21 < 12 

Public: 17.8 > 24 < 11 

 

Total score for the posttest is 60.9. This is within the moderate level of communication 

apprehension. As previously stated, McCroskey indicated that in these subcategories any score above 

18 indicates some degree of apprehension. In the subcategory of group discussions, the mean score is 

12.1. For meetings, students indicated an average score of 16. Interpersonal interactions recorded a 

mean score of 15 and for public speaking, 17.8. All scores indicated within these contexts are all 

below 18. This indicates low apprehension levels. 

To review students’ reflection, qualitative content analysis was used to identify themes arising from 

the data. Students were not able to fully reflect on their learning experience but recurrently stated their 

contentment in watching the films and doing the in-class activities together as a group. Themes which 

emerged mainly were on plot restatement and fun watching. 

I love this movie! I hope to watch it again because it is interesting;  

Today’s class is not boring at all; 

I truly enjoyed watching this animation film.; 

I am so glad we watch films during extra class.;  

Thank you to my lecturer because we watch movies. 

The theme of interesting and less stress in class also emerged. 

Students including me will get bored if we keep learning the same way; 

I am glad we get to experience learning English like this.; 

Doing activity like this help us increase our focus and I don’t feel afraid to speak. 

6. Discussion  

This study on the use of films in the classroom for reducing communication apprehension provides 

useful input in enhancing students’ learning experiences. The results have shown that watching movies 

is effective in reducing communication apprehension. In order to improve English language learning, 

the language input has to occur in an environment that minimizes stress rather than one where levels of 

communication apprehension are high. 

The study has statistically proven that with the intervention program, communication apprehension 

shifts from a higher range to a lower range. A comparison between the pretest and the posttest scores 

shows a marked shift in the total mean score from 83.4 to 60.9. This is a significant difference of more 

than 20 points. Furthermore, the mean scores have shown a consistent pattern in which the post test 

scores are lower for group discussion, meetings, interpersonal conversations and public speaking. 

Communication apprehension pre test scores are 19.7 for group discussion, 23.3 for meetings, 24.1 for 

interpersonal conversations and 25.5 for public speaking. In comparison, post test scores for the same 

categories are 12.1, 16, 15 and 17.8 respectively. These scores provide an important indicator of the 
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levels of communication apprehension as a score 18 is an important demarcation point in McCroskey’s 

scale which covers a range between 6 to 30. Scores above 18 indicate higher degrees of apprehension 

during the pretest while those below 18 indicate lower degrees of apprehension during the posttest. 

The detailed scores for each subcategory confirm that communication apprehension levels among 

students became lower after the intervention.  

Relevant studies in the literature emphasized the advantages on the use of films for students who do 

not use English as their first language (Stempelski, 2000; Cross, 2011; Mekheimer, 2011). This study 

concurs with findings from previous studies that films are useful in language teaching and learning 

(Nath, et. al., 2017). Films facilitate learning and communication as they are a medium in which 

language is used in context (Seferoglu, 2008). From the theoretical perspective, the findings of this 

study are similar to Aliyev & Albay’s (2016) study based on Krashen’s input hypothesis. Language 

acquisition takes place meaningfully through films which provide comprehensible input. There is 

general consensus that films are an important medium that facilitate communication and language 

learning. 

Thus the researchers' intervention via film viewing activities contributed to the positive 

development of students' communication skills. Although participation was limited to 20 students, the 

comparison between students’ scores in the pre and posttest using McCroskey’s (PRCA-24) was 

consistent across the four categories, with significant decreases in communication apprehension levels. 

This is further evident form the students’ reflection as they responded positively to the learning 

process and communication activities. The findings were similar to many previous studies that 

analyzed the important relationship between the use of films and communication apprehension under 

various categories. The findings in this study are consistent with findings from many previous studies 

in which films had a positive effect on reducing communication apprehension. The study also suggests 

that it is possible to use films during English language classes with an array of pedagogical options to 

be explored for different communication purposes (King, 2002). 

7. Conclusion 

In concluding, this study provides further evidence on the importance of using a media that reduces 

anxiety and stress among students in acquiring a second language. Students become better at 

communication when anxiety levels are lowered. Though English is recognized as a second language 

in Malaysia, some of the students view it almost as a foreign language. Stress and anxiety do not 

provide the appropriate classroom climate for language learning. Thus, it would be important to use 

films, which are often associated with fun, relaxation and entertainment to reach out to students. It has 

the potential to make English language learning fun and meaningful. 
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